Pupil premium strategy statement

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our

school.

School overview

Detail

Data

School name

Roundhill Primary School

Number of pupils in school

197 (including nursery)

Proportion (%) of pupil premium eligible pupils

57%

Academic year/years that our current pupil premium 2024-27
strategy plan covers (3-year plans are recommended)
Date this statement was published December 2025

Date on which it will be reviewed

By 21 July 2026

Statement authorised by

Interim Executive Board

Pupil premium lead Vicky Heslop

Governor / Trustee lead Vicky Batlle
Funding overview

Detail Amount

Pupil premium funding allocation this academic year £157, 560

Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £157, 560

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

Roundhill Primary School commits to working collaboratively and collectively with
schools across the Partnership Trust, to eliminate the disadvantaged gap.

We aim to support disadvantaged pupils to succeed academically, whilst supporting
those with other adverse experiences that impact on emotional wellbeing and
resilience in order to improve attitudes to learning. We will do this through intelligent
analysis of both hard and soft data to identify where gaps between disadvantaged and
non-disadvantaged pupils are the greatest, and addressing these through high quality
teaching, evidence-based intervention and training to develop reflective practice, in
order to raise academic attainment for those facing social and economic disadvantage.

During the period of this strategy plan we will focus on the key challenges that are will
support our disadvantaged pupils to attain well:

e the ability to decode and read fluently and have a fove of reading’ through
access to high quality books

e range of vocabulary and ability to understand and use complex language
required for writing and maths

e mastery of mathematical basics, including times tables and number facts

e early language development and filling the gaps in foundational skills and
knowledge

o difficulties for certain pupils have been exacerbated by poor emotional resilience
and emotional regulation skills, particularly where there is a complex crossover
between attachment and learning needs

e reduce the percentage of pupils facing disadvantage who are persistently
absent

In addition to this, children’s access to high-quality teaching has been impacted by poor
and inconsistent teaching over time. This is being rapidly rectified by the school in
order for pupils to catch up with lost learning.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge

number

1 Our assessments, including Early Years WellComm screening, indicate that
speech, language and oracy skills amongst disadvantaged pupils are
significantly behind the expected stage.

2 End of KS1 and 2 reading data as well as the Phonics screening score show

that attainment in reading is below that of non-disadvantaged pupils, and lower
than national average for all pupils.

3 End of KS data shows lower attainment in Maths, including the Year 4
multiplication tables check. Our analysis indicates that children have not
sufficiently mastered basic number and times tables facts.

4 Results from individual and whole school Thrive screening indicate that a
significant number of pupils have social-emotional and mental health needs.

5 Overall attendance for pupils from disadvantaged backgrounds is low and the
number of pupils persistently absent continues to be almost twice as high as
non- disadvantaged pupils.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

Improve reading attainment RWiInc is implemented effectively. As a result, the
number of disadvantaged pupils achieving the expected
standard in the Year 1 screen, and Year 2 re-screen, and
completing the RWInc scheme by the end of Year 2
increase steadily.

Accelerated Reader is used effectively. As a result, the
reading ages for disadvantaged pupils beyond Phonics
(Y2-6) show steady progress.

Improve mathematical attainment | The percentage of children passing the Year 4 MTC
increases.

End of KS attainment in Maths for pupils facing
disadvantage improves.

Language/vocabulary Data from the EYFS WellComm screener shows good
development progress for pupils facing disadvantage.




Pupils’ ability to use mathematical terminology to
explain their reasoning improves.

Pupils’ ability to use and understand correct grammatical
phrases when reading and writing improves.

This is reflected through evidence in books, outcomes and
through pupil conferencing.

Improved emotional well-being

The school’s whole class screening data on Thrive Online
shows improvements in overall Thrive scores for children
facing disadvantage.

Improved attendance

Decrease percentage of pupils facing disadvantage who
are persistently absent steadily over the next three years

Activity in this academic year

This details how we intend to spend our pupil premium this academic year to address

the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 60,000

that a focus on Reading Comprehension
strategies is an effective means of accelerating
progress (+6 months)

https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-
toolkit/reading-comprehension-strategies

RWInc — training new
staff and leaders

RWInc resourcing is
comprehensive

Access to RWInc portal There is a substantial body of research to
support the fact that a systematic and consistent
approach to the teaching of reading ensures the
best outcome for pupils. For example, RWI
provides this systematic and consistent

approach.

Phonics approaches have a strong evidence
base that indicates a positive impact on the
accuracy of word reading (though not
necessarily comprehension), particularly for
disadvantaged pupils:

Phonics | EEF

(educationendowmentfoundation.org.uk)

Reading —fluency and

engagement
Accelerated Reader
subscription

New accelerated
reading books that are
labelled accordingly

Accelerated reader staff
training

Activity Evidence that supports this approach Challenge
number(s)
addressed

Reading - decoding EEF ‘Teaching and Learning Toolkit’ identifies 2



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics

iPads in each classroom

Ensure Reading lesson
structure and sequence is
appropriate through
monitoring.

Revise Reading and
Writing whole school
overviews, match high
guality texts

Daily story time with
carefully selected, high-
quality books mapped
out strategically across
the whole school.

The reading framework - teaching the
foundations of literacy
(publishing.service.gov.uk)

The EEF’s guidance report ‘Guide to Pupil
Premium’ sets out that diagnosing pupils’ needs
is the first step in developing an effective PP
Strategy. High quality teaching is considered
essential in addressing the attainment gap.

https://educationendowmentfoundation.org.uk/pu
blic/files/Publications/Pupil Premium Guidance

iIPDFE.pdf

Reading comprehension strategies | EEF

Effective diagnosis of reading difficulties is
important in identifying possible solutions,
particularly for older struggling readers. Pupils
can struggle with decoding words, understanding
the structure of the language used, or
understanding particular vocabulary, which may
be subject-specific.

Accelerated Reader - second trial | EEF

Maths

Daily number
facts/times tables
practice in all year
groups

Revised Maths lesson
structure to increase
fluency, application and
reasoning

Subject knowledge
training for all staff,

The EEF’s guidance reports ‘Improving
Mathematics in the Early Years and Key Stage
1" and ‘Improving Mathematics in Key Stage 2
and 3’ recommend approaches at the heart of
the Number Sense intervention approach. These
include the use of manipulative and
representations, the teaching of problem-solving
strategies and the development of rich
mathematical knowledge. Number Sense is
based on 7 research principles and is therefore
considered to have a strong evidence base.

https://educationendowmentfoundation.org.uk/ed
ucation-evidence/quidance-reports/early-maths



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1000986/Reading_framework_Teaching_the_foundations_of_literacy_-_July-2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1000986/Reading_framework_Teaching_the_foundations_of_literacy_-_July-2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1000986/Reading_framework_Teaching_the_foundations_of_literacy_-_July-2021.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/accelerated-reader-effectiveness-trial
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths

including teaching https://educationendowmentfoundation.org.uk/ed

assistants ucation-evidence/quidance-reports/maths-ks-2-3
Develop increased

reasoning in every The EEF’s guidance reports ‘Improving

Maths lesson. Mathematics in the Early Years and Key Stage

1" and ‘Improving Mathematics in Key Stage 2
and 3’ recommend approaches at the heart of

Possible the White Rose Maths approach. These include
engagement with the use of manipulative and representations, the
Boolean maths teaching of problem-solving strategies and the
hub in Year 2 of development of rich mathematical knowledge.
strategy. https://educationendowmentfoundation.org.uk/ed

ucation-evidence/quidance-reports/early-maths

https://educationendowmentfoundation.org.uk/ed
ucation-evidence/quidance-reports/maths-ks-2-3

The EEF’s guidance report ‘Guide to Pupil
Premium’ sets out that diagnosing pupils’ needs
is the first step in developing an effective PP
Strategy. High quality teaching is considered
essential in addressing the attainment gap.

https://educationendowmentfoundation.org.uk/pu
blic/files/Publications/Pupil Premium Guidance i
PDF.pdf

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £ 80,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

Employ Nurture teacher The EEF Toolkit and Nurture Groups 4

Improve the academic Social and emotional learning | EEF

provision in Nurture
alongside emotional
regulation support

Evidence suggests that children from
disadvantaged backgrounds have, on average,
weaker SEL skills at all ages than their more
affluent peers. These skills are likely to influence
a range of outcomes for pupils: lower SEL skills
are linked with poorer mental health and lower
academic attainment.

Further develop Communication and language approaches | 1
WellComm in EEF Communication and language approached
Nursery and typically have a very high impact and increase
Reception young children’s learning by seven months.



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf
https://www.nurtureuk.org/wp-content/uploads/2021/11/The-EEF-Toolkit-and-Nurture-Groups.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches

Studies that have taken place in settings with
a higher proportion of children experiencing
socio-economic disadvantage tended to have
above average effects suggesting that this is
likely to be a beneficial approach for this group.

The school’s own data evidence suggests that
WellComm is already well-established in the
Nursery setting and has positive impact on both
children’s progress though in school-intervention
and for identifying those requiring additional,
targeted support.

Two part-time reading
assistants focussing in
closing attainment gaps
for those most
vulnerable to
underachievement in
Reading through
targeted daily
reading/Phonics support

Reading comprehension strategies | EEF

Reading comprehensions strategies involve the
teaching of explicit approaches and techniques
a pupil can use to improve their comprehension
of written text. Many learners will develop these
approaches without teacher guidance, adopting
the strategies through trial and error as they look
to better understand texts that challenge them.
However, we know that on average,
disadvantaged children are less likely to own

a book of their own and read at home with family
members, and for these reasons may not
acquire the necessary skills for reading and
understanding challenging texts.

Reading comprehension strategies are high
impact on average (+6 months). Alongside
phonics it is a crucial component of early reading
instruction.

Effective diagnosis of reading difficulties is
important in identifying possible solutions,
particularly for older struggling readers. Pupils
can struggle with decoding words,
understanding the structure of the language
used, or understanding particular vocabulary,
which may be subject-specific.

SALT support in maths
to support identified
pupils in Y4-6.

https://educationendowmentfoundation.org.uk/earl
y-years/toolkit/communication-and-language-

approaches

Supporting specific speech and language
development in mathematics contributes to
outcomes.

See also Lucy Wilson’s evaluation of year 1 of the
language for Maths project at Roundhill which
shows significant impact on outcomes for Year 6

pupils.



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £ 20,000

Dedicated time by
attendance officer for
disadvantaged pupils

Part-time Family
Support Coordinator

particular need for a relational approach for the
parents at Roundhill to be the most effective
way of addressing attendance, alongside
rigorous systems.

Activity Evidence that supports this approach Challenge
number(s)
addressed

Targeted in-class Thrive | \whole school and individual Thrive screening 4

and 1:1/small group effectively identifies those children in need of

Intervention support. additional support for emotional well-being.

through licensed Thrive | Roundhill’s own tracking clearly shows the

practiioners. positive impact the nurture intervention through

Staff refresher training in | Thrive has on children’s emotional

Thrive development. The EEF considers that Social

Brighter futures panel and Emotional Learning has moderate impact

contribution, including on academic development (+4 months)

Thrive Online licence https://educationendowmentfoundation.org.uk/e
ducation-evidence/teaching-learning-
toolkit/social-and-emotional-learning

Subsidised school trips An increase in living costs is impacting on a

(up to 50% of cost for higher number of families being able to cover

disadvantaged families) the full cost of school trips, particularly
residential trips.

Visits to Children’s Economic disadvantage should not be a

Literacy festival barrier to children developing their cultural
capital through educational visits.

Attendance School’s own case studies highlight the 5

Total budgeted cost: £ 160,000



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

Part B: Review of outcomes in the previous academic

year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025

academic year.

Intended outcome/Success Criteria

Progress in 2024 25
Next Steps

Improve reading attainment

RWiInc is implemented effectively. As a result,
the number of disadvantaged pupils achieving
the expected standard in the Year 1 screen,
and Year 2 re-screen, and completing the
RWInc scheme by the end of Year 2 increase
steadily.

Accelerated Readier is used effectively. As a
result, the reading ages for disadvantaged
pupils beyond Phonics (Y2-6) show steady
progress.

RWI is now implemented more consistently.
Increase in outcomes for all pupils, and
disadvantaged pupils at end of Y1 and Y2
in phonics:

Y1 (all) — 57% (up by 34%)

Y1 (dis) — 56% (up by 51%)

Y2 (all) — 78% (up by 6%)

Y2 (dis) — 60% (up by 32%)

Reading outcomes at the end of Y6:
All pupils EXS+ 52% (up by 7%)
Dis pupils EXS+ 50% (up by 22%)
All pupils GD 21% (up by 18%)

Dis pupils GD 25% (up from 0)

Positive progress is being made towards
this intended outcome, and a continued
focus is needed to ensure that all pupils,
including those who are disadvantaged, are
achieving at least in line with national
averages over the period of this strategy.

Improve mathematical attainment

The percentage of children passing the Year 4
MTC increases.

End of KS attainment in Maths for pupils facing
disadvantage improves.

Percentage of pupils passing the MTC has
increased dramatically as follows:

21% of pupils scored full marks (up from 0)
Average score was 18.1 (up from 11.8)

For disadvantaged pupils, 20% scored full
marks (up from 0), and the average score
was, 18.2 (up from 10.2).

At the end of Y6, mathematics outcomes
were:

All pupils EXS+ 48% (up by 22%)
Dis pupils EXS+ 25% (up by 18%)
All pupils GD 10% (from 0)




Dis pupils GD 17% (up from 0)

Positive progress is being made towards
this intended outcome, and a continued
focus is needed to ensure that all pupils,
including those who are disadvantaged, are
achieving at least in line with national
averages over the period of this strategy.

Language/vocabulary development

Data from the EYFS WellComm screener
shows good progress for pupils facing
disadvantage.

Pupils ability to use mathematical
terminology to explain their reasoning
improves.

Pupils’ ability to use and understand correct
grammatical phrases when reading and
writing improves.

This is reflected through evidence in books.

Children have made better progress in EYFS
this year, and the number of pupils achieving
GLD has increased from 9% to 36% (23% for
disadvantaged children).

WellComm was not used in Reception in the
last academic year. This will be in place for the
coming academic year.

Early Language remains an area of focus for
Roundhill, as children often come into school
with low levels of spoken language.

Mathematical terminology is used more
confidently and this is evidenced through
lesson observations. The more consistent use
of White Rose maths supports all children,
including those who are disadvantaged. Next
steps should include the development of
sentence stems in all classes to help with the
use of mathematical terminology to explain
reasoning.

Improvements in end of KS2 GPS for
disadvantaged pupils, show better
understanding of this, as does improvements
in writing outcomes at the end of KS2 as
follows:

All pupils EXS+ 55% (up by 36%)
Dis pupils EXS+ 50% (up by 43%)
All pupils GD 0 (as previous year)
Dis pupils GD 0 (as previous year)

In GPS, outcomes at the end of KS2 as
follows:

All pupils EXS+ 69% (up by 11%)
Dis pupils EXS+ 58% (up by 14%)
All pupils GD 7% (down by 3%)
Dis pupils GD 17% (up from 0)
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Improved emotional well-being

The school’s whole class screening data on
Thrive Online shows improvements in overall
Thrive scores for children facing disadvantage.

Thrive work has been impacted by the need
to set up and develop a Nurture class for
some pupils with significant SEND relating
to their SEMH needs. Thrive practitioners
have focused their work here over the last
year, and this has needed to take priority
over Thrive work across the rest of the
school.

A new Nurture Teacher has been recruited
for the coming academic year, and so
Thrive practitioners will have the capacity
that they need to support more pupils
across the school. This should result in
improvements in Thrive scores for children
living with disadvantage, and these children
should be prioritised.

Improved attendance

Decrease percentage of pupils facing
disadvantage who are persistently absent
steadily over the next three years.

There has been a slight increase in the
percentage of disadvantaged pupils who are
persistently absent over the last year (+1.8%)
and this is disappointing. There is a high
cross over between pupils living with
disadvantage and those who have SEND,
and so the significant number of part time
timetables over the last year has influenced
this.

There needs to be a high level of focus on
attendance of all pupils, especially those who
are disadvantaged over the coming year.
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Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider

Number Sense Number Sense Maths
Thrive Approach Thrive

Read Write Inc Oxford Owl

Pegs to Paper Nexus

Accelerated Reader Renaissance Learning

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following information:

Measure Details

How did you spend your service pupil N/A
premium allocation last academic year?

What was the impact of that spending on
service pupil premium eligible pupils?
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